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A Hieravchy of Empathy Applied to Child and Adult Response

- to Filmed Literature
Dr. Dorothy Jean Hoodbury
Abstract

In answer te the first ef twe qusstiems, “What is empathy?™, a ssarch
of the philesephical, psychelegical, and experimsxtal literature resulted
im an eriginal eperatiesmal defimitien ef empathy called A Hierarchy ef

Empathy, The attempt te subject the definitien te ebservatiea withim the

sducatienzl field led te the fermulatiez ef the secend questien, “Can em-

pathy be 1dentified im respemse te filmed literature?” A thres age-level

study empleying ar instrumexnt derived frem A Hisrarchy of Empathy made
use of vidsetapsd creative dramatic and discussion respeamss te loen’s

¥ecklacs, a Nerthwest American Indian legeand em film, Three judges

trained te ebserve and record em an imstrument sheet the stages ef empath~-

ic respease ef pre-scheelers, 5th-6th graders, and adults as seem ea videe-

taped pretecols, obtaimed a degree of reliability that highlighted areas

in the cemstruct requirimg further defiaitiem, BHesults displayed in

visual form lsad general suppert te the develepmental and hierarchizal

hypetheses., Theeretical, practical, and ressarch implicatiems ef the
study center areund further refisemsat eof the eperatiemal definitiea

of empathy, relating of empathic develspasnt to meral d-vthnhnnt. and
traiaing ef childrem in the classreem te recognise and empley empathic
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Intreduction

In a society that is progressively beceming more person-oriented,
feelings and ideas of other persoms has great appesal, This talent is
somstises called empathy. A desire to lzarm zbdeut histerical and cur-
rent usages of the term anfat!u and to define it eperationally lel the
writer inte a twe-year exploratien of philesophical and psycholegical
writings, as well as a search ef the experliéntal and descriptive 1it-
erature on empathy, At the sams time, the writer was working om a cea-
stantly evelving construct of empathy that was highly subjective at
first, but which gradually becass mere operatiemal, Threugh a search
of the existent literature about empathy and with ceatinuimg guidance
froa the writer's chairman and msabers of her docteral committee, the
offert resulted in the origimal construct, A Hierarchy ef Empathy, which
attempted to operationalize a developmental cognitive process which
was hierarchical in nature, A Hisrarchy of Empathy was the writer’s
theorstical answer to the self-imposed question, “What is empathy?”

A second and practical question remained, "Can empathy Be identi-~
fied in the educatienal field?"™ It was natural for the writer to nmarrow
the field to response to literature because her ares of interest was
in language and reading, Through the process of explorimg possible
foras that a fieid study might take, and censidering the difficulties
that aight be encountered in asking both children and adults to read
the same stery, the questien evelved into its final form, “Can empathy
be identified im response to filmed literature?”

loen's Necklace (1948), a Northwest Amsrican Indian lsgend on film,

was chosen for twe reasons, First, a legend ‘snds to have universal
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appeal, Second, the stylized and unemotional presentation used in the
film would leave viewers free to respond in their own uay.

The two questions, one theoretical and one practical, formed the
basis of the study reported in this article, A large body of philosephical
and psychological literature on empathy exists, Coastructs have been dsvel~
oped snd-sxperimental studies of empathic behavior hate been made within
the field of counseling and psychotherapy, :owever, no other constructs
of empathy, to the writer’s knowledge, and very few studies have been
produced in the field of education, Bormuth's Taxonomy of Literacy Behav-
tors(}§7 3.;,):]30«1 empi thy under the skill of inference which emables a
person “to derive information not explicitly signalled by the reading task,”
Thus empathy as a2 way of responding to literature has been recognized,

This article reports on the writer’s atteapt to operationally define em~-
pathy and to put the definition to the test of observation in a field study
of response to filmed literature,
Method
Espathy Defined by Contrast
dith the coining of the word empathy in the early twentieth century

to express the concept Einfthlung advanced by Lipps, a process of evolving
differentlation in meanings formerly assoclated with sympathy was set in
motion, The term expathy attracted the many connctations accruing from
the emsrzing scientific study of psychology. The older ters sympathy
rotained the slightly impersonal meanings that had prevalled in the human-
istic and literary tradition,

The process was not and is not clear-cut, While empathy seeams to
attract new uses daily, sympathy appears to be retiring gradually into

4
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C e

obscurity., This trend may reflect the increasing popular interest in
psychological phenomena rather than a real lack of need for a distinction,
Empathy, in this study, is contrasted with sympathy and a place for each
word as a descriptor of personal feelings is indicated,

Because the highest stage of empathy to be foumd in the writer's
theoretical construct is Altruistic Empathy, an asseciation with morality
was suggested, Altrulsa is a way of thinking that has often been assoclated
with porality, Since altruisa can be assoclated with both empathy amd mor-
- ality, the distinction between the two was developed im this study.
Eapathy was identified as an inter-personal way of knowing while morality
was defined as a social attitude, Morality was considered as a general-
ization of repeated instances of empathy to soclety as a whole,

Empathy Defined by Attributes _

Once empathy was defined by contrast, it became necessary to specify
the attributes which characterize empathy, Stein’s On the Problam of
Empathy (1964), Stewart's Preface to Bupathy (1956), and Katz's
Empathy: Its Nature and Uses (1963) were the prime sources of attributes
associated with empathy, To a lesser degree, Scheler‘’s The Nature of
Sympathy (1954) and Chatterjee’s Our Xnowledze of Other Selves (1963)
contributed insights, Through an exploration of these theorists’ writings,

soms commonly accepted attributes of empathy were listed,
The Structure and Precess of Empathy
The definition of empathy was continued in terms of its structure
and process, Stesart's stages were especially useful in suggesting structure,
And Katz's uses of empathy aided in describing the process, A review of

Piaget's cognitive develoomental theory suggested the framework for
5
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Enpathy Tested in the Field Study _

Two assumptions were implicit in the definition of empathy called
A Hierarchy of Empathy, They were: (1) that the development of empathy
is age-related or developmental, and (2) that the development of empathy
is hierarchical and dependent at each more advanced level upon the previous
development of levels below,

'In order to test these assumptions, two hypotheses were framed,

Hypothesis 1. The proportion of instances of higher stages of eapathic
responée will increase ag the age of the respondents increases,

Hypothesis 2. The trend of stages of empathy to be observed over a
period of time in a group dramatization that is freely plamned by the
participants will be upward rather than downward,

R;tionalo for the field study, The two hypotheses, which rest on
assuxptions of development and hierarchy in the growth of empathy, both
derived from and helped shape the field study., Hypothesis 1, which
applies to the developmental property of empathy, required a study to be
done across age-levels, Hypothesis 2, which concerns the hierarchical
property of empathy, assumed that the medium of response weuld be
creative drana, an assumption Which reflected the imteractive relation-
ship which existed between the framing of the hypotheses and the plamning
for a study to be done in an educational setting with open-ended rather
than prescribed response,

Creative drama was chosen as the primary mode of response because
it provides scope for sensory-motor, affective and cognitive responses,
both verbtel and non-verbal, Discussion based on questions asked by the
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writer was included because of the possibility-that much high-level em-
pathic response would be better exhibited through that medium,

A decision to videotaps the creative dramatic and discussion sessions
followed lozically from the nature of the respomse to be elicited, The
writer declided that videotape would preserve physical, emotional, and
éogni:tiv;e ;esp&:ses for later analysis,

The declsion to use loon’s Necklace, a filmed Northwest American

———

Indian legend as a stimulus for response derived from misgivings about the
use of printed literature because of the wide age-range involved,

The measure, The instrument derived from A Hierarchy of Empathy is
printed below. Descriptions were shortened and focused on beshaviors to
be observed. The slx stages of empathy were labeled by the appropriate
nunber on the instrument, and a seventh categoxry was included to indicate
pauses, short periods of silence, and periods of confusion as seen on the

videotaped protocols,

Insert "A Summary of Levels - and Stages for Analysis of Empathy--

the Instrument”

The Instrument Sheet. A sheet which abstracted the lnstrument was
also developed. It provided seven columns to represent the seven categories
of the 1nstmiont. It provided thirty-three rows which represented ten-
second intervals, Judges’ marks within the columns and rows indicated |
stages of empathic responss, or confusion, observed during sequential ten~
second intervals,

Design of the field study, The design of the fileld study of empathic
responss to filmsd literature included four principal elements: (1) conduct~
ing and videotaping sessions of dramatic and discussion response to filmed



A summary of levels and stazes for analysis of empathy--the instrument,

1,

IDENTIFICATION

Bxterior Imitation--imitates anothsr person or an-

iral through facial expressions, body posture,
novemsnt or sounds, The object of imitation is

present,

Interiorized Imiitatiou--through words, play, or

drama, reports facial expressions, body posture,

movement, or sounds observed in another person.or

animate being or in self, Object of imitation

need not be present in time or space, but may be,
Any verbal imitatior 1s, of necessity, interiorized
sven though concurrent with the imitated,

3.
DIFFERENTIATION

Resistance-~through discourse, play, or drun,
expresses in words, faclal expression, use o.f body,
or sounds, an uncomfortable recognition of the
difference between himself and the other person or
personified being, Expresses fear, distrust, dis-.
1ike, .unecasiness, bewildei-nent, or superstition,
sometines in exaggerated imitation of body or speech,
Resistance includes voodoo and other negative
occult practices, |
Reidentification--expresses through discourse, play,
or drama, in words, faclal e#prossion, use of the

‘body, and sounds, a recognition of a relationship

8



“between self and "other” including lihneeses
and diffonnees. Exhihits friendly mution in_
body, sound, or speech; makes friendly mrtms:“ .
gently teases; accepts plans or advice of the

EMPATHY

5.

Creative Empathic Problem Solving--uses his owd
ideas to improve relationships; suggests aolutions

for inter-personal oonﬂ.icts or porumi problens;
exhibits conscious good-will tovard other person
through words and deeds; includes jumu in the
good-will; exhibits his ideas thmngh such be-

" haviors as cnutiva dramatics, ixprovisatiom.l

drama, ntrospcction, ‘soliloquy. counseling, dia-
logue, value o'xplontion, and opép-eudod question-
ing., |

Altruistic Ewpathy-- cxproms 1n“uo:ds or actions
that he understands both himself l.nd the “other™;
puts the relationship into a frame of gmiuua.ty.
Consciously places his own welfare in subordin-
ation to the wlfm of the relationship, Uses
good-will as his motivation and conseiously iden-
tiﬁ.ﬂs with the “other.,” His physical imitation
of the "other" appMs the assthetic (drama,
dance); v;rhl initation tends toward poofry.
Consciously replaces negative affect with altru-
istic good-will or ;-pcthy.

9



7. Silence ot‘Confuaion-—pausos, short periods of
silencs, and periods of confusion in which what
is taking place cannot be understood by the

observer, N

10
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literature, (2) training three judges to use the instrument to identify

ol
Y

instances of empathic response observed on videsotaped protocols, (3) con-
ducting an inter-judge reliability check based om ‘observations of idemtical

portions of videotaped protocols, and (l&) presenting the results of the

LY A Nt oa dem e e Y

study by means of visual displays and discussion,

.
My
-t

“.

The entire hour-long session done with each of six groups, one pre-

Avnpad
o o ey ®

ST Y TS
\fz-.é.....‘.‘

school, one kindergarten, two fifth-sixth grade classes of gifted children

RIS W)
M T S

and two university level classes, was videotaped except for the time speht

in showing Ioon'’s Neckia.ee Introductory remarks and transitional porbions
T

captured on the tape were eliminated from: the portions to be judged, Ppr-

tions submitted to the judges consisted of notivation, individual drama-

JRF IR

tized response, group dramatized respomse, and discussion of questions,
The training of judges was conducted during a two-week period immediately

preceding the actual judging of the protocols. S
The inter-judge reliability check was conducted during the actual

judging of the protocols, Identical portions of videotape were viewsd

by ea.ch Judge for that purpose, The results are reported below,
Four types of visual displays were devoloped to help report tbo

results relating to the two hypotheses, . A three-by-six cell, a linegraph,

and a matrix of paired responses presented the results applicable to
A scattergram displayed the results mle;rant to Hypothesis 2,

3

The scattergrams of

Hypothesis 1,
The linegraphs can be seen in Figures 1, 2, and 3.
group dramatized response can be seen in Figures 4, 5, 6, and 7.

" Insert Fiﬂgs'lTZ, 3, 4, 5, 6 and 7

Results

A reliability form adapted from that used by Flanders (1967) to
train observers of interaction in the classroom made use of three observers

11
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Proportions.of Empathic Response Observed by Judges at Pre-School Level  f”f
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rather than the two used by Flanders, The inclusiom of a third judge
necessitated the addition ef six columns to the form., Flanders' relia-
bility fora did not include the calculation of 7T, The form used in
this study aid include the calculation of 77 for each pair of judges, as
well as an average of th-ﬂ's for the three pairs of judges,
Reliability

When tallies under the seven mumbers on the instrument sheet were kept
separats, the average reliability among the three pairs of judges was .34,

When the numbers one through aix en the instrument shest, represent-
mm‘mwsumu«mmnnuumm;
lower-half, higher half, and the nunber seven ceamstituting a division by
itaslf, average reliability amoag the thres pairs of judges was .51,

When the numders ons through six were grouped together and nuaber seven
constituted a group bty itsslf, empathy versus non-empathy, ths avexaze
reliability was 9%,

When the numbers cne through six comstituted oms greup and number
seven constituted ancther (after obligatory beginning and endiag seveas
had teen mubriited) the aversge reliability was .89,

Interpretation of Results of Reliability Check

The pattern of larger inter-judge reliadility assoclated with the
grouping of the tallies into larger units as asasured by the instrument
suggest the existsnce of an empathy counstruct, This suggestion is rein-
foroed by the 9% averaze reliability found among the thres pairs of
Juiges when enpgthy Was isclated from non-espathy, ?lnnnohugtoqb-
giening and endiag sevens were resoved froa the non-eapsthy cstegory,
the average reliadlity was still a high .89. The low reliability 34

19
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incurred when all stages of empathy plus non-empathy were considered
separately reflects the difficulty judges had in agreeing on the occurrence
of some stages, notably Stage Three (Ruistahee), a.s aeil as Stage FOJI
(Reidentification), and Stage Five (Creative Empathic Problem Solving),

Results of Judging as Related to Hypothesis 1
Hypothesis 1 states that the proportion of instances of higher stages

of empathic responses will increase as the age of the respondents increases,
This hypothesis was designed to test the developmental property of the
enpathic process as defined in A Hierarchy of Empathy, If the proposed
theory is valid, one wauld expect to see a lack of response at the upper
stages of empathy among the middle grade groups as well as among adult
groups, And one would expect to0 see occasional Stage Five and Stage Six
responses, perhaps in the middle grade groups, but certainly in the adult
groups, Figures 1, 2, and 3 show that these expectations were in fact
fulfilled,

The three linsgraphs (Figures 1, 2, and }) were constructed on
calculated proporuoh- of eapathic response, The three judges are repre-
sented by a solid line, a broksn line, and a dotted line, Accordingly,
the nsuluofindividmjgpl‘ finding are easily seen in comparison
with one another, In addition, & sense of the trend of increase in
proportions of high-level responss as the age of the respondents increases
can be gained by looking at the three linegraphs representing levels in

sequence,
Results of Judging as Related to gmm__s_lo 2

Hypothesis 2 states that the trend of stages of empathy to bte
obmdmra?ﬂdoftmh;mmtmmmtufmh :

20
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planned by the participants will be upward rathsr than downward, Hy-
pothesis 2 is intended to test the hierarchical nature of empathic response,
that is, the tendency of higher stages of empathy to build on and incor-
porate lower stages of empathy, If the proposed theory is valid in a
hierarchical sense, one might expect to see in a dramatised situation,
which presumably mirrers human interaction fairly realistically, a
gradual development of higher forms of empathic ‘rosponae. One would hope
to see intermedlate stages between the base response and the highest stage
response represented, o -

A scattergran (Figu:;a; &4, 5, 6 an 7) was chosen as the vehicle for
displaying instances of response occurring at different stages of empathy
within a period of tims, The vertical axis on the scattergranm represents
Stages One through Seven, The horirontal axis represents the length of
any dramatization divided into ssven intervals, Since the dramatizations
vary in length, the scattergram represents the entire response in each
dramatization assigned to seven segments of the horisontal axis on a
sequential btasis, The length of any dramatization is divided into seven
parts as equal to each other as can be arranged, The numbsrs one to
seven divide the dnnuntion froa first to last, The response, no
matter what its dmtjicn. is distriduted anong the seven intervals as
evenly as possitle,

Clustering of sevens, The judges used a ssven to indicate the
beginning and ending of each dramatisation, a fact vhich accounts for the
poculhrclnshﬂngofminthoﬁutmdlutumu, The fact
Mm‘m-wvmmummﬂnﬂmmmm
segaent asans that the numbsr seven was used to represent confusiom -
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or non-meaningful response in addition to the obligatory seven, This

feature did not appear at the fifth-sixth or college-age levels, but

‘dld appear at the pre-school level,

Telescoping best sxpedient. While the method of telescoping the long=
er dramatisations in order to make a comparison of unsqual lengths of
dranstized protocols is not mathematically rigorous, ;t bm the best ex-
pedient among altermatives, In the f1e1d study, subjects were given com-
plete fresdoa to select the subject of dramatisation, to practice it, and
£o act 1t out befors a group while being videotaped, Some method of com
paring mquai lengths of dramatisation was necessary,

At the pre-school.lsvel, however, the writer suggested to the children
what chauétora and situations they might enjoy playing, She did hot"dinct
the acting noxr provide any details of what they should do, The minimal
guidance provided was nacessary because of the extreme youth of the children
and their inability to accept :Snponaibuity for planning and. cu'ry!.ng out
a scens alone, The pre-school pmtoeols of group naponn act.\nlly con-
limd of ons short dnntintiml Pollowing moth.r. sometimes the same
1ncidsnt. but with different children participating, At that 10101. there-
fon. _th. ohnnts of group ph.nning and sustained mtorpnuuon of an
incident were nuing . ‘

| gz-_w The pre-school scattergma (Figure 5) exhi-

uuacnnxofhimtm nspomndmintbou-podod-uthl

':upnngotznmmurm: m:;uunmoumtaupponmmz
3‘u1utmmtofnupmmna mwmw howevez,
| ‘mhtmthmﬂuuuhmtucummmmnypha '.
‘ tndamthmdlthtduntmum 'nnnsulumhuodtomat
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other hypothesss howsver, One such hypothesis is that the trend of re- |
sponse at pre-school level might be a function of the children’s fresh-
ness rather than their tendency to build higher responss on lower,
Fifthesixth grade scattersram, The data belouging to the fifth-sixth
grade level (Figure 6) is more representative of the total range of empathic
responss than is tb.«dnta at pre-school or college-age levels, Except for
Stage One (Exterior Imitation), all stages of Tesponse are represented at
the fifth-sixth grade level, even a few of the variety labeled seven,
which nprountn non-nuning or confusion,

————— ~ Stage Four (Reidentification) is present thmughout most time inter-
vals, But Stage Five (Creative Empathic Problea Solving) and Stage Six
(Altrulstic Bapathy) are concentrated in the last two intervals, thus lend-
ing support te Hypothesis 2, A uniqu. and intoruting fq&tum found at
the fifth-sixth grade level is the pressnce of Stage Three (Resistance)
throughout the time span, Neither pre-school nor éﬁnego-cgu protocols
showed any threes, | ’

| It ahould bs noted that the fifth-sixth grade childnn who took

part in this study were perhaps utypiul of that grade popmtion. They
_were menbexrs of two eluaos of gifted children drawn fnn ssveral contig-
uous mighboﬂ\oods in the Seattle school :ystn. Not only did the chudnn‘
have an oxeoptiomuy high degree of cognitlive dmlopnnt for thelr age,
h:t the progn.l 1tu1£ offersd experiences that the average ntor-dhto

E sudochilddoosnothln. Inth'aff.ctiﬂ do-i.l. ho'avcr. thu'o is no

| | msonto mppouthtt the children were unrepresentative of thetr

aga-growp,
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Exa.nina.tioxi of the records of individual dramatizations at the
£1fth-sixth grade level showed gaps in the hierarchy. The trend exhibited
on the scattergram comes into evidence only when group responses are mslded
into a composite,

Colliege-age scattergram, The sca.ttergra.n of college-age response
(Figure 7) lends support to Hypothesis 2, although not with as conprehensive
occurrence s the various stages as the fifth-sixth grade scattergraa,

Stage Four (Reidentification) is present in varying amounts throughout,

but Stage Five (Creative Empathic Problea Solving) appears first midway
through the time intervals and is present in the last interval, Stage Six.
(Altrulstic Empathy) is missing, At the college-age level, the only sevens
pressnt m obligatory, indicating that the amount of non-meaningful response
in the protocols of‘dn-tiud group response was nil, The Stage Fives
(Creative Empathic Problem Solving) as a whole, followed, rather than
preceded, the occurrence of Stage Fours (Reidentification), a fact which
sugzests their dependence on the immediately lower stage of response,

This fact supports the assumption of hierarchy in Hypothesis 2 at the
college-age level,

Togcthor tho £ifth-sixth grade scattergram and the oollega-ago scatter-
gram lend support to Hypothesis 2 in their trend of occurrence of higher
stages of‘ empathy uA dnntiutioia developed in tims, The lack of
Stage Three (Resistance) respomse at the eoli.g.-cg‘ invites speculation,

One possible oxplmtion, which would support the hierarchical hypothesis,.

is that if Sta.gn 'l'hm (Rasimneo) can occur only after imitation has
been interiorized (Sta.gt m), it 1s lilnoly to be manifest first in

 middle childhood. Perhl.pc adultl. who have lurudto ncognin their

om Buista.neo. cxprus it 1ntoma.lly so.that it 13 not obeervable, The
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interiorization of Resistance would support the hierarchical hypothesis,

In the scattergrams, where high stage ‘rosponse occurs, there is a
tendency for the full range of‘st‘ages of response fren Stage 'rwo“upwa.rd to
be represented, The absence of Stage One (Exterior Imitation) suggests
two explanations: (1) the unself-conscious type of Stage 6ne response would
require a more natural setting than the study provided, and (2) the young-
est children taking part in the study were probably already bsyond the
very earliest sensory-motor stage of response describad‘ in Stage One, so
that their base of empathic response was at Stage Two (Interiorized Imi-
tation) rather than Stage One (Exterior Imitation), ‘

The scattergrams as a whole exhibited a close relationships between
Stages Four (Reidentiﬁcatibn) and Stage Five (Creative Empathic Problem
Solving) with Stags Five apparently preceded by and accompanied by Stage
Four, iasponso. Stage Six (Altruistic Empathy) was seen only once (at the
fifth-sixth grade level)., Other response on the fmtocol was at Stage Two
. (Interiorigzed Imitation), If there was a complete range of iosponse ac-
companying the one instance of Stage Six, it was 1ﬁterioriud. Con-
gm.mg the high J.o&al of abstraction that a Stage Six (Altruistic Em-
~ pathy) responss demands, such interiorization is not unlfkely, >

In the totality of the scattergraxs, Hypothesis 2 was supported.

The incidence of highcr sta.go response was greater in the latter half of
the time intervals in the combined scattergrams (Figure l&) There was
a slight upward trend, ' Because there were differences in the patt#rns
revealed within age-levels, fﬁrther studies are indicateei.
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Discussion ~

Beliability Results Unsta‘ble

o  The results of the 1ntorjudge nlia.bility check were too unstable |
" o permit the statement that, given tra.ining such as the three judges hﬁ. |
three muigent people could nach a utisfac‘tory loval of a.groe-ant on -
vhat stages of enpathy were sxhibited in vidootaped protocols.

Kerlinger (1965) said that to’ bo interpretable, a tost must be reli-

able, He pointed out iﬂut, while mlu‘bility is not the nost inporta.nt facet ‘

of measurement, it is still exi:.nuely hporta.‘nt.‘ 1ike money, the,lack of
"1t is the real problem, Kerlinger's Qtaieunt would seem to lmdorn:ina
this whole study of empathic response uen it not i'or the fact that the
study is not truly eiperihontal. It is, hoﬁe'var; onp:.nc&i.- It is an
attempt to btring theory into the realm of observation, There is an al-
most complete lack of control of the various oienents that comprise the
sttﬁy. fact which prohibits the use of the term "cxporiwntal‘ to |
descride the study The writor regards the study, nther, as a eonpu-
 atively raalistic attenpt to subject a theory of empathy to tho stress
of empirical obeervation so that both its atnngths and ue&knossoa can 'ba
highnghted A low intor-,judgo :mlhbi.lity 1n this contoxt is a cbsllongo
rather than a dmmnt. | -
Doficioncies of the Study Viewed
_ The following posaimities m suggosted to oxph.tn the deﬁ.-‘

'oiovncies 1n Mrjudgo reliability found 1n the stuzlys (1) the stages, s
as defined, are not sufficiently susooptihlo to doscunmuon. (2) the
judg-s neod longor tn.ining on vidnotnpos ainihr to thoso tboy aye re-

- - "1“11‘4 to Juds". (3) GHPlth!. asa constm”» uct be. zvfinod onough E ; L
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to test, and (&) two juigss, rather than thres, should bs trained to
a criterion lewel of agreemsnt Iased on the writer’s juigment teypered
by experisnce,

Of the four possiltls dsficiencies, two predomimate in the sriter’s
Juigment, They arss (1) that the training of judges mas not long enough
nor focussd cm protocels sufficiently sisilar to those used ia the actmal
study, and (2) that the stages, as defined, were mot sufficiently suscep-
titles to discriminaticn, The use of thres juiges in the iaitial study,
howsver, helped reveal complexities and probleas more clearly thas the
nes of two juigss would have, E£ase of training for reliability wms
socrificed, to some extent, im favor of exploring fer probleas, Only
after further refinsssnts in ths theory have been made would more rigor-
mwmbmﬁh
Yossitle Probles Arees

Ferusal of visual displays of the juiging has proapted these assess-
mentss (1) Stages Twe (Interierised Initstios) and Four (Reidemtifica-
tien) can be hard te discrimimate, (2) it is net almys easy te discria-
tnate betwesn Stages Yeur (Beidemtificstisn) aad Five (Creative Empathic
Preblea Selving), sad (3) Stage Three (Resistance) is obesrved iafre-
quently ensugh to sreuse suspicisas adout either its existence er its
operstionsl definitia, The lack of ebearved Stage One (Exterier Ixi-
tation) alse requires explanatiem,

Stage Three Opes to Dtedy

~ In the reliadility checks, ealy ens juige oheerved Stage Three
(m)m hmmmnm.mmu:u-
'pmm«mmm.mmmuwu-
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assunt and the third only minimally, The two situations differed im that
the reliakility check was dome on ideatical portioms of protocal whils the
actial stuly was dome oo ssparate and imdependent pretocols, These
statessnts are made to suggest that it was not impossible fer any of the
Judzes to obesrve Stage Three responss, Nevertheless, Stage Three (Resis-
tance) remains & probtlem area that should be subjected to furthar dsfinitiom
and experimsstal ebservatiom,

Implicatisas

The implicatisns dsriviag from the testative aaswers te the two-fold
probles presentad ia this study fall wmder three categories: (1) the thee-
retical, (2) the practical, and (3) research seeded,
Theerstical Isplications .

meuwmum
developmeatal cognitive theery in its structure, In its process, it may
ceastitute assther liak in the grewiag chals of theeretical censtructs
claising kiaship with Plaget’s theory. Kshlbderg’s expleratisss ef the
Mmofnunty.hnu:mmwwm. 1f diverse pey-
cholegical ceastructs such as iatelligence, merality, and enpathy can be
shown to ds clessly related, all benefit from asseciatiss withia a
sisgle parsdign,

Besistance snd semntive empathy, The positing of a stage of Jesistance
within the hisrarchical developasat ef eapathy ceuld belp explain the
exigtencs of a payohslsgical state varieusly called astipathy ia mére
th.w”uuomwhmtmww

Affective vores cognitive empathy. Becames we of the werd SN

mamwum.rmﬂmmumuaaumn
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imewing or wnderstaading persoms, A Hisrarchy ef Zmpathy could prowe to
be the framswork withim which both states are explaimed, as wmll as sensery-
metor mnifestations of empsthy,

Coumselor espathy imcluded, Much of the experimsatal litemature os
patisnt relaticsships, The questios most such studies ask is mot, “What
1s espathy?” Instead, it is “Hov can espathy be msasured er taught?* There
is an implicit assumptien that espathy has alrsady been defined. In light
of the presest exploratery study, such an sssumptioa may mot be Warrasted,
A Hisrarchy of Empsthy ceuld prove to be the theoretical framswork that
pexforms that sexvice,

Practical Implicatiens

Saversl practical implicaticas derive fres the peesibls plscessat
of empathy theory withis an ovemll Pisgetian developmental cegnitive
paradign, Seme of the implicatisas fer both tsachers and learmers will be
stated briefly ia the parsgraphs that fallew,

ummmmmmuwm.unnuw
ing in the affective demaia such as valwss-educatien, isdicates sn ex-
pending cemcept of the rele of edmcstiss. It is pessible that A Merar-
chy of Bapathy will previde the ratiomsle for tsachers te help childrea
mu’mm—mmm‘uwmmum
umsmmmwrm"mmnm
‘Wumdmmmummunm
nmumwmmmumwo—- ‘
‘mm-mu.m-nm”umum |
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Developing ewpathy as a preluds to morality, m;;nntsofnmt
tmhnmmwquumkmm. Even
htmth-mﬂicfdttbmd.odmtonmnvhéht&dinctunof
1dentifying the development ef morality withiam the child, Xohlberg's
nomality investigatioas ars perhaps the best knewn im educational circles.
Because A Hisrarchy of Empathy follows a sizmilar dewslepaeatal paradigs
as dees Xshlberg’s morality censtruct, and because a relatioaship te moral
dewelopaszt 1s explicitly indicated in the empathy theory. teachers may
mumwmmm:umomwu
a preluds to morality,

Developing empathy for creative personal relationships, Society recog=
zizses & need for streagtheaing persenal tiss 1n an era when the econoay seems
to push in the direction of dehumsaisatiss. Within the schoels, teachers,
aduinistrators, and students want more personal relaticaships instead of
stereotyped roles, DBecause the fostering of personal relationships is an
endeavor somstimss fraught with peril,the provisien of a ratiomale within
which to teach creative approaches to understanding ethers weuld seem
desiratle, m@wmmum”-mmmt
ratiomals,

usnt thic deve t, While most peopls rTecog-
aise the valus of esmpathy, they are, perhaps, not cognisant of the differ-
ing forms which espathy can take, Also they are probably not used te
thinking of empathy as & developmental process, If the sequence of devel-
mwummumumu.mmtnm-. |
mn-mnnmumfnmumumm:mum
mummcuu-uumumuommra-
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Promoting empathic development in tsachers. As a corollary to
bullding on empathic strengths in students in order to promote further
growth in empathy, teachers themselves could use A Hisrarchy of Empathy to
identify their own doainant lsvel of empathic response, They could find
motivation for their own further development in persomal relatioms,

Research tions |

In oxder that the fdngoing theoretical and practical implications

may be acted upon, thonnmoxpnumdfcrfurthornmuomﬂv
“as a developsental hierarchical cognitive-thrust process, Fbllou-up studles

can coss froa two sources, the autlor, or other educators or theorists who

my find somsthing within this study to provoks questions that they would

1ike to answer, Either way, the canstruct A Hisrarchy of Espatty is sub-

Joct to nodiﬁcation or nm as fnrunr rouuch bllpc ch.tlty or
rulo out stages and levels as posited,

If a revised construct emergss froa future research done by the
writer, other researchers are invited to test it and extrapolate, If
another ressarcher offers a divergent or variant construct, the oppor-
tunity for comparisons and refinemsnts will exist,

Whatever the validity of A Hierarchy of Empathy, the nsed remains
for theoretical and practical exploratiens in empathy theoxry in much
the same way that further studies in the developmsnt of morality are
needed, While syapathy, 88 a construct, has protably met been explored
u:oe-ntthn. mehanoxplontionoouldmnmimgmuulf
and enlightening on a mpcnun basis vith espathy uplonum

It s prohnbh that th- ressarch h)uoanou of a theory of de~
velopasntal omﬂu are only faintly ‘w at this tine,
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